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1. Overview 

During the 2020 summer term an outreach CPD support offer was created by the Arts 
and Culture School Improvement Lead at Birmingham Education Partnership specifically 
targeted a supporting Primary Art Subject Leads during the pandemic lockdown and 
partial school closures. The support included a 1.5 hour one to one Zoom or Teams 
consultation meeting plus 0.5 hours of either prep or follow up time with each teacher 
(reviewing skills frameworks, planning or supplying the teachers with support 
documents). A bespoke keynote presentation was created to support the sessions and 
the teachers were offered tailored conversations dependent on what stage in 
development they felt they were currently at within the subject of art. The key CPD 
themes are highlighted within this paper wherein it will examine and feedback on 
questions, commonalities and challenges the teachers  raised during the sessions.  

A total of 34 Birmingham Primary Schools signed up for the support (14 of which were 
BEP Priority Schools) and it is hoped that through this the BEP Art Subject Development 
network with the NSEAD (who’s final two events were postponed due the pandemic) will 
continue to be strengthened. The method of delivery was new and aside of the fact that 
some school systems blocked the use of the Zoom app (sessions were easily moved to 
Teams) there were no significant barriers or challenges raised by the use of remote 
digital platforms to deliver the support. Teachers reported it to be convenient and 
electronic documents were shared in a reciprocal manner both during and after the 
sessions. It can therefore be assumed that the method of delivery was a success and 
that this does not require further scrutiny or discussion in this report.  

2. The Subject of Art 

Establishing where a Senior Leadership Team are positioning and valuing art as a 
subject formed the initial stages of the conversations in the outset as this would clarify:  

a) What support the art subject lead has had and how confident they feel. 

b) Where Art sits within the schools curriculum and vision.  

c) How much the Art subject lead might now need to do. 

d) How the subject has been running in previous years. 

During the last 10-15 years, despite curriculum narrowing, it can be stated that art has 
held its ground within Primary Schools but that it’s presence and grounding as ‘a 
subject’ has in some cases become blurry and inconsistent within topic learning (or that 
the only focus has been through art weeks or enrichment activities due to the schools 
focus on maths and literacy). On visiting the schools websites prior to the individual 
sessions, it revealed that art was not always being included within subject overviews 
and within curriculum statements (whilst all other subjects were being described) and in 
the case of 5 schools, advice was given to address this with SLT as a potential hole in the 
curriculum and for the full intent and breadth to be exemplified through each subject 
overview and related documents. As sessions developed it was refreshing to discover 
that 85% of the schools had clear support and clarity of understanding around the need 
to develop art as a subject from their Senior Leadership Team (mostly due to the 
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direction in travel of the new Ofsted framework) and whilst each were at different stages 
of development on this journey, the art subject leads were being given the time to plan 
and develop their subject intent within the curriculum. During the sessions, four 
teachers felt that this understanding and support was not yet inherently embedded in 
their own school and significant work was needed to be done in order to win the hearts 
and minds of their colleagues and SLT. In all cases, advice and clarification was given to 
the teachers (and led by the new Ofsted framework) that art as subject should now have 
a clear place and purpose within the curriculum and also be able to stand its ground 
next to other subjects (and not lost within them). The rationale implemented to support 
this was thus: being prepared and ready for a potential Ofsted Deep Dive in art is a 
healthy goal, and is also a useful strategic planning tool for the teachers to use overtime. 

3. Topic versus Discreet  

During the support, art subjects were examined in order to determine whether the 
school were continuing to teach art through topic or wether they were opting to teach  
art discretely. The discrete teaching of art (as with many other foundation subjects) is 
becoming popular again, however, of the cohort of 34 schools engaged only 6 were 
planning on teaching art discretely. Within the discrete schools it was evident just how 
deeper and broader the teachers were able to go with the subject of art and how clear, 
ambitious and unhindered their subject planning was (without having to link tenuously 
to topic themes). In the case of topic schools, there is a significant amount more work 
the art subject lead needed to understand, plan for, and also monitor overtime if an 
‘Ofsted fit’ art subject can sit within a topic led curriculum. The biggest challenges for 
these teachers are: 

- Tenuous links being made within topic themes which take the skills or knowledge 
learning in art off-piste or lead to the repetition of skills being covered over years 
(including teachers interpreting their own versions of art learning unconnected to 
skills progression documents).  

- Art being left as the thing to do at the end of a lesson or unit with little or no 
enthusiasm. 

- Teachers and pupils not being able to distinguish between art learning objectives or 
history and  geography learning objectives. 

- Not enough allocated time to cover the recommended 7 areas of drawing, painting, 
sculpture, collage, printmaking, textiles and digital media.  

- Limited and narrow study of artists, designers and craftspeople from history and the 
modern world. 

- The delivery, assessment and monitoring of art being inconsistent across the years 
and key stages. 

These challenges were discussed with the subject leads during the support as potential 
barriers and pit falls and to counteract this the following guidance was given: 
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I. Develop a thorough and detailed skills framework document to run throughout the 
school running from EYFS through to Year 6 (whilst EYFS will use the Expressive Art 
and Design Tracker, there is rarely a hand over of art skills from EYFS to Year 1) 

II. Create clear and coherent planning to support the teachers that link from the skills 
progression document and exemplify themselves within the topic art activity. 

III. Plan for a range of mediums and processes to be covered over the years and around 
the topic themes. 

IV. Conduct a mini inset for all teachers about the expectations of art learning and 
clearly outline that all the teachers have a vested interest in its delivery. 

V. Review staff skills against the skills progression expectations and the range of 
processes: are they confident about what they being asked to teach? Support staff 
with CPD and planning. 

VI. Consider using Art Raising Attainment Plans within topic units to ensure that 
teachers and pupils fully understand the expectations in art learning (and that they 
can also then talk about the art learning that has taken place). 

VII. Conduct regular monitoring and learning walks to inspect art teaching and learning 
and also the presence of art around the school (schools should be art galleries and 
spaces to display children’s creativity). 

Various case study examples and documents were shown and supplied to the teachers 
to support them in grasping these development points and many fed back that it gave 
them clear focus to help them address the common problems they are facing. 

4. Sequential Learning and Skills Progression  

The successful embedment of a skills progression framework is a critical foundation 
towards how the subject of art will develop over time in a school. Of the 34 schools 
engaged, all either had one in place or were in the process of developing one. The 
teachers were encouraged to share their skills documents during the support and a wide 
range were observed which raised several reoccurring issues and themes. Conversations 
were targeted to help the teachers consider what the consequences might be in the long 
run if the issues were not rectified. The issues included: 

- Skills progression frameworks that lacked clarity and detail in their instruction which 
left room for open interpretation, repetition and slippage in delivery across the years 
(one school were using a framework in Key Stages rather than year groups and in this 
case, incremental and sequential steps in art learning will only happen every three 
years).  

-  Narrow coverage of art skills and knowledge. 

- Art learning becoming lost within topic objectives. 

- Teaching colleagues lacking the skills in being able to deliver the art learning they 
were tasked to do. 
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- Little or no focus on the threshold art concepts such as creativity, visual language, 
conceptual art, self expression, mood and ‘what is art?’. 

When it comes to art skills frameworks in Primary Schools there is no ‘one size fits all’ 
and the aim should be to tailor and develop one over time in a way that is specific to the 
schools own curriculum and its cohort of pupils. Time was spent discussing how the 
teachers might tweak and develop their own frameworks using the advice set out in this 
document and also through comparison and discussion with other sample documents. 
An exemplary skill progression framework that is notable for its detail and clarity of 
instruction was used and through this the teachers were able to reflect upon their own 
for its clarity of instruction. Below are two different statements for developing drawing 
skills in Year 1 from two different skills frameworks: 

1) Broad description and instruction:  

‘Develop drawing using pencil and crayons. Draw lines of different shapes and thickness, 
using 2 different grades of pencil.’ 

2) Detailed description and instruction:  

‘Extend the variety of drawings tools. Pencils, rubbers, crayons, pastels, charcoal, chalk 
and control the types of marks made with the media. Develop a range of tone using a 
pencil and use a variety of drawing techniques such as: hatching, scribbling, stippling, 
and blending to create light/dark lines. Start to record simple media explorations in a 
sketch book. Begin to control the types of marks made with the range of media. Draw on 
different surfaces with a range of media.’  

The latter statement is from the sample framework I supplied to the teachers during the 
support and when considering how each of the above would translate into classroom 
practice it is easy to make the case for a detailed, clear and sufficiently challenging 
framework. Subject connectivity also arose in the case of 2 Infant settings and 1 Junior 
setting and here advice was given to the art leads to meet with their counter parts in 
their sister settings to discuss their individual art programs in order to establish a 
coherent ‘journey’ through art in the Primary years. It has been noted through my wider 
cultural and curriculum support that subject disconnection can happen for children 
moving between Infants and Juniors which may lead to repetition in learning or 
inconsistent skills development. Establishing an agreed and anchored progression 
framework across the two sites can help negate this. 

Following the discussions around skills frameworks and progression, the teachers were 
then asked to respond as to how well they felt they were covering the 7 recommended 
areas of art in drawing, painting, sculpture, collage, printmaking, textiles and digital 
media. The weakest of the areas in the responses emerged as digital media and textiles 
but all 34 schools felt they were successfully covering painting, drawing and sculpture 
with the more confident and accomplished schools curating activities in printmaking 
and collage at some point over the pupils time in the school. For many of the teachers, 
these seven recommended primary art categories areas was an enlightenment, so they 
are now able to strategically review and plan for their coverage over time. During the 
interim, in the case of digital media for example, I advised the art leads to consult with 
their colleagues in school to gather information about where else in the curriculum the 
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pupils are using digital technology in a creative way for example in Computing (Sketch 
Up, Purple Mash, Powerpoint) or by using photography and movie features on Ipads as 
part of topic learning or trips with other teachers. Similarly, Design and Technology may 
be offering the pupils experiences with textiles, and also costume making happens for 
school shows, in after school clubs and in some cases, textiles work with parents and 
children might happen during Inspire workshops. The art leads were encouraged to at 
least discover and hold this information within their subject documentation and 
planning, so in the eventuality of someone asking about their breadth of coverage, they 
can have these experiences mapped out in the curriculum and work towards specific art 
versions over time. 

During the support the teachers were also encouraged to consider in their subject 
planning how the Secondary Art Teachers would ideally prefer Year 7 pupils to enter the 
art room in Key Stage 3. Through my work with Secondary Art Teachers they have 
highlighted to me clear deficits in Primary School children appearing over the last ten 
years. These include: 

- A lack of fine motor skill development reflected through an inability to handle tools 
and processes in an adequate manner. 

- Little or no comprehension of light, tone, pattern, perspective, 3D drawing and spacial 
awareness. 

- A lack of, or inability to think creatively in order to generate a personal idea for art 
work. 

- Lacking skills of across art mediums and processes such as printmaking, various 
painting and drawing techniques, collage, textiles and 3D construction techniques. 

- Poor knowledge of art history and artists. 

It is through a rigorous and fundamental art teaching program that these deficits can be 
negated and the importance of a schools progression plan, its breadth and coverage, 
and the implementation of the art curriculum at primary phase, further emphasises and 
reenforces this fact. 

5. Art Knowledge and Cultural Capital 

The procedural or implicit knowledge in art (the knowledge of learning skills) was 
clarified to the teachers and they were then asked about the broader knowledge aspect 
within their art programs. All teachers were able to articulate which artists were 
included, however, in around half of the schools the breadth and reach of this was 
narrow. It can be easy for Primary schools to unwittingly completely focus on deceased 
European white artists for the entirety of an art program so training around this was 
covered and linked into Ofsted’s Cultural Capital concept (knowledge unpinning skills). 
The concept of cultural capital in art is a relatively straight forward one and can be 
intertwined with declarative knowledge (such as facts and information that support the 
learning intentions e.g looking at famous art). The teachers were introduced to this 
check list framework which I created and were encouraged to consider it within medium 
and long term planning: 
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- Knowledge and cultural capital in art can easily map around and link to skills and 
processes. The art subject lead should support other teachers by creating knowledge 
maps or organisers around units or topics. 

- By studying artists, designers and craftspeople from history and the modern world 
they are cover cultural capital in art by exemplifying styles, achievements, view points 
and events in art history and human creativity. 

- There are no rules about who the teachers should look at, but they must ensure there 
is a breadth across cultures, faiths, countries and sexes. Teachers can curate their own 
art history programs linked to the schools specific art program, curriculum and topics 
but there are always going to be important Primary favourites such as Jackson 
Pollock, Andy Warhol and Pablo Picasso (to name a few). 

- Consider the wider ranging art forms such as architecture, photography, fashion, 
design, crafts and the digital world (these could also easily be linked into the 
curriculum and topics). 

- Visiting museums and galleries to study and appreciate art is also Cultural Capital as 
this will exemplify the learning for the children (whilst at the same time be an exciting 
opportunity to explore the key threshold art concepts and to become excited and 
motivated by seeing real art). 

- Teachers are also able to use assemblies in a supplementary way to teach, showcase 
and learn about the above by running bite size schemes such as artist of the week or 
architect of the week in school assemblies. There could be other opportunities in the 
school were more knowledge based arts learning could be introduced for example 
empty corridor spaces are ideal places to showcase great work from history with 
information and facts (as did you know? displays). 

To emphasise to the teachers that they are able curate their own art history or 
knowledge program, I introduced them to several examples of projects and planning I 
have created or been involved in: 

Women’s Art Week: An immersive art week focussing on famous women artists. The 
school asked me to help them plan this week and cross subjects links were made to the 
artists core process and concepts leading to a creative learning week inspired by artists. 
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Leonardo Da Vince Week: A cross curricular creative learning week I created inspired by 
the life and works of Leonardo Da Vinci. 

The teachers were also introduced to the Bauhaus School of Art as way to inspire them 
to look at art movements as well as artists, and realise the potential links to the art and 
wider curriculum: 

6. Art Pedagogy and Threshold Concepts 

A clear understanding of the need for knowledge and skills in art was inherent with all 
teachers, but the key concepts of the subject art (which should feed into the pedagogy 
of art) were not understood in an explicit way by the teachers. Four of the art subject 
leads were graduates of fine art and visual communication and they quickly grasped the 
concepts , however the majority had no background in art, and had received no training 
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during their teaching studies. In many cases, certain aspects of the concepts were being 
touched upon (mostly through the study of art history) but within the training I 
introduced the teachers to the key concepts that are popular within art education 
(https://www.artpedagogy.com/) and encouraged them to consider ways that they might 
approach them when working with the children: 

I. Mark Making: “Mark making, often in the form of drawing, is considered to be the 
foundation of art (a way of thinking visually). It can be used for different purposes and 
is a powerful form of communication”.  

II. Visual Language: “Works of art consist of formal and visual elements (such as line, 
shape, form, pattern, texture, colour etc). These elements combine to communicate in 
many ways, and are often suggestive of histories and traditions". 

III. Creativity: "Artists take creative journeys exploring materials, ideas and technologies. 
Unpredicted outcomes can emerge through purposeful play. Artists take risks and trust 
their intuition. They embrace ‘happy accidents’ and learn from ‘mistakes’”.  

IV. The Past Present and Future: “Art, in many forms, tells us of our past, present and 
future, shaping and influencing our lives in significant ways. However, Art is not 
dependent on language or logic; it has the capacity to communicate directly with our 
nervous systems".  

V. The Physical Body and Senses: "Artists use their heads, hands and hearts, to varying 
degrees, during the creative process. Art appeals to the body and mind. To engage 
with a work of art a viewer might also employ all of their senses. Art can evoke a 
heightened sense of place and wonder”.  

VI. Never Ending Meaning (Art is Open Ended): “The meanings of artworks are never 
fixed; what the artist intends and what the viewer understands may be different. Our 
individual interpretations of art are rarely the same but are shaped by our knowledge, 
experiences and prejudices”.  

VII. Art Influences Human Behaviour: “Art has the potential to influence human 
behaviour. It can evoke emotion and provoke action, shaping the world for good and 
bad. Art empowers us to notice, question, interact and respond. It is a way of 
understanding and expressing our existence".  

VIII. Art Breaks The Rules: “Artists learn the ‘rules’ and conventions so they can decide 
when to break them. Some artists work within established traditions and genres, 
others tease and disrupt these in alternative ways. Definitions of art are always 
changing”.  

By examining these concepts with the teachers they were able to consider how they 
might feed into their own pedagogy and planning, and moreover, they were able to fully 
grasp just how different the entire concept of art is compared to other foundation 
subjects. I also introduced the teachers to my past photography work in primary schools 
delivered in midland schools as part of the Creative Partnerships program, in order to 
help them understand the concept of visual language (a key technique that I used to 
deconstruct imagery with the children) and how I was then was able, through immersion 
in the art of photography, develop language and literacy at an advanced pace. It was 
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also an ideal opportunity to emphasise the importance of time for creativity not only in 
art, but other subjects also. Within art, unlike other subjects, it is okay to make mistakes 
and this concept is crucial to the creation of all great works of art (that is, by the refining 
of processes and techniques a student will develop both technically and conceptually in 
their output). By not allowing time for creativity, many schools miss out on the biggest 
positive by product of art study: building resilience, self confidence and promoting 
personal development. The teachers took to the art concepts very well and within the 
sessions began to put forward ideas to me about how they might explore them, for 
example, one school are now planning a photography trip into Digbeth to photograph 
graffiti with the children. They will then use the images back in the classroom to support 
the study of the development of graffiti in the twentieth century linked to the 
appreciation of Banksy (Concept 2 Visual Language, Concept 7 Art Breaks The Rules and 
Cultural Capital by observing real graffiti in Digbeth and in the study of art history). 

7. Inspection and Assessment 

The structure of the training was deliberately centred around the new Ofsted framework 
(for reasons highlighted in the introduction in this report) so a section of the training 
was created to allow the teachers to share how they felt about the new Ofsted 
framework, whether they had had training, and how confident they felt about their art 
subject being ‘inspection ready’. For the more advanced schools, of which there were 
around 5, refining and tweaking skills frameworks and coverage was all that was needed,  
but for the schools who were at the beginning stages of developing art, or in the 
intermediate stages, more discussion was required around inspection. Time was spent 
describing the Ofsted Deep Dive together with the potential direction of questioning an 
Inspection in art might yield. The discussions covered these areas: 

- Developing evidence of work in displays and the use of art books. 

- Discussing the expectation that the subject lead should be able to articulate their 
subject clearly through intent, implementation, impact explaining how and why it is 
tailored to suit the demographic of their own pupils. 

- Ensuring there is evidence of sequential learning in art (prior knowledge and skills 
interleaved through the learning pathway). 

- Offering clear evidence of skills progression through the range of media, processes in 
art, design and craft. 

- That there is provision for SEND pupils in art. 

- Is writing being linked to art? If not, why not? It’s a big win: if children create a piece of 
work they will easily and willingly talk or write about it. How the teachers harness this 
that will determine its success and impact on literacy over time. 

- Linking art to the SMSC and wider curriculum (this was emphasised to the discrete  art 
subject schools). 

- Sufficient challenge (linked back to the need for a detailed skills framework). 

- Cultural Capital. 
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- The children’s ability to be able to talk about what they have learnt in art, and not 
whether is was good or fun. On this, a question was posed to the teachers: When 
looking at a Roman Fort or an Anglo Saxon settlement are you looking at art or are 
you looking at history? If the teachers or the pupils describe to you clearly the art 
learning that has taken place, then there is a case to review how successfully the art 
objectives are being met within topic. 

- Monitoring and assessment. 

A common theme that arose in many sessions was questioning around the best ways to 
approach assessment in art. Advice was given that art should not purely be assessed on 
quality and that teachers might use their specific skills and knowledge frameworks, or 
raising attainment plans as a bases to consider how well the children have engaged, 
completed work, grasped processes, and also understood and learnt the concepts of art 
and artists. I also supplied each teacher a framework that I have designed specifically to 
support them looking at, talking about, and critiquing art and it was suggested that they 
may use this to help them in art assessment. The critique framework is as follows (with 
the idea being that a picture might be discussed in any of these three ways): 

8. Summary  

Throughout the sections in this report the key themes and issues have been discussed 
based on the conversations with the 34 Birmingham Primary Art Leads and 8 Senior 
Leaders who engaged in the outreach support offer. As a result, I have developed an 
advisory incremental art subject development plan (one that other schools might 
possibly benefit from) and this is: 

Primary Art Subject Development Strategy  

I. Develop an art subject intent statement in consultation with the curriculum lead and 
SLT. Consider your schools curriculum and key drivers, your pupil population, local 
heritage and culture and any key socio economic themes. 

Technical Skills and Observation Process (the use of materials technical or 
expressive)

Communication of an idea, concept or 
theme

For example: 

Details 
Colour 
Tone 

Texture 
Perspective  
Dimension 

Light and Shade

For example: 

Printing (collagraphs, block printing, dry 
point and mono prints) 

Drawing (charcoal, pencils) 
Painting (oils, gouache, watercolour, inks) 

Digital 
Collage 

Sculpture 

For example: 

Solitude 
Nature 
Politics 

Self Portrait 
Beauty 

Landscape  
Abstract
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II. Create an appropriate, detailed and challenging skills framework moving 
incrementally through the years from EYFS through to Year 6. Plan for breadth and 
range considering the 7 recommended areas of visual art for primary children 

III. Develop knowledge and cultural capital in and around the framework together with 
opportunity to explore and learn about art concepts. 

IV. Review all staff skills in art and support teachers with planning and CPD. 

V. Develop an assessment process. 

VI. Conduct rigorous monitoring across the school in classroom teaching, from pupil 
feedback, from staff feedback, and in art books and displays. 

VII. Review successes and make refinements after year 1 (it can take up to two years to 
start to see the benefits and changes). 

Whilst each school that engaged with this support is at a different stage of developing 
the subject of art, and each brought different questions to the sessions, it has been very 
encouraging to discover that almost every school are actively seeking to develop art 
within the curriculum. Continued support to review and evaluate progress was 
requested during the sessions, so too was the idea of a Primary Art Assessment Working 
Group in order that the teachers could come together to look at potential shared 
methodologies and ideas around assessing art (and to create a supporting document). A 
final observation that is worthy to note is that time for creativity and the deeper 
exploration into what are is, is limited in most schools and the teachers have expressed 
interest in further training to explore these concepts, themes and ideas. 

Andrew Fox  
BA (Hons): Fine Art 

Post Grad Diploma: Visual Communication 

Masters: Visual Communication 

Arts and Culture School Improvement Lead 

Birmingham Education Partnership 

andrew.fox@bep.education 
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