
 

Making the transition to nursery or primary school evokes mixed emotions in children
and parents during any ‘normal’ summer; excitement about new challenges,
friendships and opportunities combined with trepidation about practicalities. 

 
In 2020, we need to ensure that families do not feel overwhelmed by anxiety and look
forward to the ‘first day at school/nursery’ as a positive event in their child’s learning

journey.

Birmingham Education Partnership            
 

E A R L Y  Y E A R S
T R A N S I T I O N

2 0 2 0 / 2 0 2 1

Preparing for the wider opening of early years and
childcare settings



In May 2020, Birmingham Education Partnership invited a number of experienced
early years and primary practitioners, from across the city, to form an external working
party group. This group was commissioned to advise on the issues around transition
faced by nursery and primary settings and to make recommendations.    
 
The usual nursery and reception induction activities, that are characterised by close
social contact, will not be possible this year. 
 
Central to all we provide has to be values that include care, compassion and common
humanity, with a focus on developing a ‘sense of belonging’ and sense of
achievement within our early years learning communities. It is important that, as
professionals, we don’t make assumptions about the experiences that young children
will have had during the Covid-19 lockdown. 
 
The following considerations show how transition might be managed, by asking some
key questions from the perspectives of children, parents and the staff, in the early
years setting. This guidance has been developed to support early years’ leaders,
teachers and practitioners through this process. 
 
The aim of this document is to assist us in raising questions and debate to support
settings in delivery a smooth and safe induction into early years.
 
Every setting is different, and it is not an expectation to use all or parts of this
document. Settings will use their professional judgement and choose to follow
alternative approaches depending on their particular circumstances, but at all times
will need to take account of relevant public health and DFE guidance, to maximise
safety for those in the environment. (We’ve included references to some of the
national guidance up to 25th June 2020, at the end of key sections).
 
There is an ‘assumption’ that the ideas put forward will support children entering
nursery and reception classes, in September 2020.

INTRODUCTION
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Who will 
be in my class??

 

 

 

 

 

What will the 
school be like?

Who will be 
my teacher?

Is there a part for siblings
to play???

What if school 
doesn’t open as normal in

September?

How will you support pupils who
 are struggling to  cope, 

when they return to school?

Be creative with how you communicate with your children and parents - WhatsApp,
share via Tapestry, Facebook.     
Make up a class photo album - ask nurseries to share existing photos.
Send out a personalised pack of activities / information for parents to provide
information about their child – schools could create a one page profile from this (my
favourite food, toy, book etc).      
Send home a photo of the class teacher/ TAs, with a short bio.
Upload photos of relevant staff,  on the school  website.
Include a FAQ page on the school website/ Facebook page/ Tapestry.     
Upload a video of the class teacher reading a story/ introducing themselves.
Increase the ‘meet the staff’ information on website.
EY setting – any documentation about the child that needs to be transferred as a
requirement of EYFS.
Publish Welcome/Induction Powerpoint.

Can they dress themselves? Feed themselves?
Take themselves to toilet? Any not toileted?
Children’s interests.
Parents concerns / worries.
Medical needs – inhalers, allergies (for planning medical training).
Anything parents need you to know in school – key carers / who will pick up /
emergency numbers etc.
Recent experiences due to Covid 19 e.g. bereavement or loss of income.

 
Information required from parents and early years settings that the child has
attended previously:
 

 
 

How effective is the partnership working 
between  the school and local early years 

setting where I have previously attended that
 will support a seamless transition to my

 new school?
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A video tour of the school could be made, using a mobile device and uploaded for
viewing. The tour should include places that parents and children will find
interesting: classrooms, dining hall, library, outdoor spaces, PE hall and so on.

A podcast/video explaining, with a voice-over by the HT or class teacher will make
this more friendly and engaging.

Ask parents to get older siblings to talk through key aspects of the school day.

Year 6 to write – what is it like at our school? / what we like about our school.
Publish a small booklet for parents to read to children.

Target children without siblings for home visits (socially distant)/ telephone calls.

Buddies allocated from older year groups – arrange in the summer term and ask
each buddy to send a letter / email / postcard introducing themselves. Involve year
5s as part of their home learning projects.

Provide an opportunity for parents to ask questions – consider a Zoom type forum.

HT / class teacher demonstrate how social distancing arrangements have been
worked out at school to provide further reassurance. Possibly ask children, who are
in school to contribute to induction speeches and model how the social distancing is
going to work.

Where possible, do as much communication in community languages.

Do you have staff in a position to support individuals?

Is further training for staff required?

Consider how you can plan the curriculum to help pupils be well informed about the
virus and understand the need for the measures being taken in school and wider
society.

Address pupils’ experiences during lockdown.

Reinforce positive behaviours, hygiene and coping strategies specific to the
pandemic.

Reassure families that you have sufficient hand washing facilities (running water
and soap, alcohol hand rub, sanitiser, skin-friendly wipes) are available for staff and
children, and that hands are washed upon entering the setting, regularly throughout
the day, before and after eating and when they leave.
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Encourage staff and families to use: https://www.e-bug.eu/

Timetable positive activities to promote well-being, mental and physical health.

Promote an increased understanding of the links between physical and mental
health.

Support pupils to develop coping mechanisms and resilience in the event of future
pandemics. 

Educate pupils about misinformation and harmful media reports and social media.

 

 

 

 

 

 
 
Highlights from the Guidance:
 
Ensure sufficient handwashing facilities (running water and soap, alcohol hand rub,
sanitiser, skin-friendly wipes) are available for staff and children and that hands are
washed upon entering the setting, regularly throughout the day, before and after eating
and when they leave. Ensure children are supervised when doing this, especially if
using hand rub or sanitiser, and learn how to do it effectively. Ensuring you have a
good supply of disposable tissues throughout the setting to implement ‘catch it, bin it,
kill it’. Ensure the availability of lidded bins, preferably operated by a foot pedal, and
that tissues are immediately disposed into bins and that these are emptied throughout
the day.
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Consider how you can identify and signpost appropriate mental health support for
individual pupils. How can you make best use of in school resources and available
external expertise?

The Anna Freud Centre have developed a free How can early years workers help
manage the transition back to nursery? booklet to help early years workers make
the transition back to nursery as stress free for young children as possible. The
booklet is accompanied by their 8 ways parents and carers can help children
manage the transition back to nursery booklet.

Some pupils may require support with socialisation after a period of home
education. They may be lacking in confidence, unsure and reluctant to return to
school.

Arrange for pupils and staff to have access to bereavement counselling?
https://www.annafreud.org/media/11610/managing-unexpected-endings-
transitions-may2020.pdf.

Consider partnership arrangements with other schools in the locality to share
resources and make the best use of expertise.

Consider guidance and briefings for staff prior to return to school. They will need to
know expectations and also how to cope with pupils’ anxiety calmly.

Pupils returning to school will have had varied experiences during lockdown. Some
pupils will be feeling increased anxiety, depression, stress and other negative
feelings. Some may have suffered bereavement and trauma. All pupils will have
experienced changes in lifestyle behaviours and will have missed seeing friends
and the wider family.

      

     

 

 

 

 

 

 
 
 
 
 
 

How will you support pupils 
who have suffered trauma, or other

issues during the lockdown?  

How will you identify the
most vulnerable pupils?  

How will you know 
whether pupils have

suffered bereavement? 

How will you ensure a calm and
purposeful atmosphere in school, to

minimise anxiety
and stress? 
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https://www.annafreud.org/coronavirus-support/support-for-early-years/
https://www.annafreud.org/coronavirus-support/support-for-early-years/
https://www.annafreud.org/media/11610/managing-unexpected-endings-transitions-may2020.pdf


 

 

 

 

 

Pupils will need opportunities to talk about their ‘lockdown’ experiences and their
thoughts about the pandemic and its impact. This may need to happen before they
re-engage curriculum subjects. PSHE will be very significant.

Professional association for children and early years (PACEY): supporting
children in your setting
Bright Horizons: Talking to Children about COVID-19 (novel coronavirus)
Dr Dog explains coronavirus
Busy Bees: ·2 metres apart activity (PDF, 2MB)
Our hand washing song (PDF, 958KB)

      

 
 
Highlights from the Guidance:
 
 
Resources to help children to learn about coronavirus and how to keep themselves and
others safe:
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https://www.pacey.org.uk/working-in-childcare/spotlight-on/coronavirus/supporting-children-in-your-setting-coronavirus/
https://www.twinkl.co.uk/resource/dr-dog-ebook-eyfs-t-p-843
https://cdn-busybees.ams3.digitaloceanspaces.com/downloads/twoMetreActivity.pdf
https://cdn-busybees.ams3.digitaloceanspaces.com/downloads/handWashingSongActivity.pdf


 

 

 

 

 

Send an initial letter from the new school to confirm the allocation of a place,
following up later in the term with a more detailed letter/pack.

Provide a pack of information (Timetable for a typical day or week, copy of a
prospectus, set of key information about the practicalities of school. This includes
the school rules, school uniform, lunch arrangements, travel arrangements, term
dates and so on). For 30 hours nursery provision include the arrangements for
providing and evidencing eligibility entitlement with the 10 digit eligibility code see
childcare choices for more information.

Any documents referenced in any presentation/ sent out via WhatsApp/email/
Facebook/Tapestry etc could be linked electronically for ease of reference.

Ask parents to acknowledge receipt of an initial communication and follow up if no
response is received.

Refer parents to the school’s website. The job of updating the website should be
included as a weekly task in the management calendar over the summer/ autumn
period. Parents will need to be informed of its existence and of any updates as they
are made.

Set up a new parent forum via Zoom – set a weekly drop in date.

Produce a photobook of staff and details of provision.

 

 

 

 

 

 

Has my child definitely 
gotten a place at primary

school? 

What information can I expect to
receive from my child’s new

school? 

Will I be able to purchase
the correct school

uniform?

How will I develop my
partnership with my

child’s school?  

What will my child 
be learning?  

What if school doesn’t
open as normal in

September? 
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A slide presentation could be made of the HT's planned induction speech,
introductory speeches from other relevant staff, such as the Reception teachers/
Pastoral staff and SENCO could also be recorded. Include a voice-over/use
community languages as relevant.

Longer ‘lead in’ period- though restrictions due to social distancing may need to put
in place.

Advise parents about children’s personal items considering COVID-19 and the
setting's updated health and safety policy Consider: - Have you requested daily
changes of clothes where possible to reduce the risk of infection?  Do you have
robust hygiene arrangements to reduce the risk of infection? e.g. personal items of
children – soothers, comforters, nappies, change of clothes personal toys

As some young children will not have attended a setting for a number of weeks and
may be feeling anxious, work with parents and carers to consider how best to
manage dropping off their children while maintaining physical distancing.

Governing bodies and the HT demonstrate that they are aware and understand the
specific issues and concerns being presented for BAME staff and families.

Are staff encouraged to focus on their well-being?
Are families encouraged to discuss their concerns?  
Have Headteachers implemented a robust support framework for staff, families
and children?
What information will you share with families to reassure them?
Do staff briefings/training sessions include current content about the impact on
BAME staff and COVID 19?·       
Has the Headteacher worked with BAME staff to prepare their induction book for
families where possible?
Do all staff and families have access to accurate information relating to the
impact of COVID 19 on BAME communities?

Staff will need to identify and support any vulnerable children and parents that
return to settings, for example, by signposting them to appropriate local services
such as health visitors, mental health services, domestic or substance abuse
services and school nurses where applicable. Settings should continue to contact
the local authority to understand what support is available.

Consider how you can use technology to communicate with parents and carers
digitally, for example when providing handover information at the end of the day.

  

 

       

 

 

 
Consider: - 
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As some young children will not have been attending a setting for a number of
weeks and may be feeling anxious, work with parents and carers to consider how
best to manage dropping off their children while maintaining physical distancing. 
Include how you will manage a distressed child see Government guidance.

Staff will need to identify and support any vulnerable children and parents that
return to settings, for example, by signposting them to appropriate local services
such as health visitors, mental health services, and domestic or substance abuse
services, and school nurses where applicable. Settings should continue to contact
their local authority to understand what support is available through Early Help.

An online document library may be helpful, including the handbook for EYFS for
families to access. When constructing the site, it would be useful to enlist the
support of parent governors to check on ease of navigation.

Ensure that emergency contacts are updated in advance of wider opening and
consider where these may need to change, for example if previous emergency
contacts are in a shielded group. Plan how you will communicate your protocol to
parents and carers and ensure they understand their role and will be available to
collect their child if necessary.

If there a pattern to non-attendance? How will you follow this up?

Ensuring that sufficient stocks of uniform are in place for new cohorts of pupils is
likely to be problematic for many schools this year, due to disruptions in the supply
chain. Leaders may consider relaxing uniform requirements in the first half of the
autumn term and providing parents with information as to the type of clothing that
will be acceptable for pupils to wear to school. It is advisable that any clothes worn
to school can be washed regularly. Where possible, pupils should wear clean
clothes each day.

Parents will need to be updated on the situation regarding retailers’ stock
availability for school uniform. Some schools will be selling uniform in their own
schools or accommodating ‘pop-up’ shops. Where this is the case, proper
arrangements will need to be made to enable social distancing during sizing/fitting.
Visits to school for this purpose will need to be arranged by appointment.

Lunches – provide pictures of the lunch hall, menus, pictures of food and include
photos of the lunchtime supervisors.

Consider free school meals – what information is required from parents to
demonstrate eligibility?
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https://www.birmingham.gov.uk/info/50045/safeguarding_briefings


 

 

 

 

 

Stress no dummies, no bottles etc over the summer. Nurseries would have been
working on this!

Stress the need to support toilet training – this is something nurseries would have
prioritised over the summer term.

 

 

 
 
Highlights from the Guidance:
 
 
The Department for Education’s Hungry Little Minds campaign features tips and
practical activities that parents and carers can do at home with children to support their
early learning. The campaign website has been updated to include a wealth of online
educational resources available for parents and carers to support their child’s
development at home. Settings can also direct parents and carers to the BBC’s Tiny
Happy People campaign and the National Literacy Trust’s Family Zone for more
ideas and content. The Department for Education has published further guidance on
how to help children aged 2 to 4 to learn at home during the coronavirus
outbreak.
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https://hungrylittleminds.campaign.gov.uk/
https://www.bbc.co.uk/tiny-happy-people
https://literacytrust.org.uk/family-zone/
https://www.gov.uk/guidance/help-children-aged-2-to-4-to-learn-at-home-during-coronavirus-covid-19


 

Prepare pupils for what to expect by providing videos on the website with
teachers, support assistants and the SENCO explaining any changes. Pupils will
need to know the clear routines and who will be there to support them. Pupils will
have been through a range of experiences and emotions while at home with their
parents and carers. For children with SEND, the differences to routine and
uncertainty about the resumption of ‘normal’ routine may have led to greatly
increased anxiety and fear. Some pupils may experience anxiety at separation
from their parents after a prolonged period at home.

Keep parents well-informed about government guidance and any plans for
reopening. Door- step socially distant conversations or phone calls may be
suitable for some families.

School to attend virtual review meetings in the summer term where possible with
parents / nursery / agencies.

Access any paperwork / reports from EY settings and plan support.

Use personalised transition booklets.

Access to Education have produced supporting documents for annual reviews
during closures including a prompt sheet to aid discussions and a range of tools to
capture pupil views https://accesstoeducation.birmingham.gov.uk/senco-zone-
home/#tab_annual- reviews-(covid-19-advice)

Virtual meetings between SENCO/Teachers to share information. Schools to
arrange/support virtual meetings that include families and professionals, to enable
parents to ask questions and communicate directly with the reception/nursery
teacher/SENCO.

   

 

 

 

 

 

 

 

 

 

 

How can I allay anxieties and worries
about a child who has SEND? 

How can we
 support SEND pupils transitioning

to nursery and reception?
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https://accesstoeducation.birmingham.gov.uk/senco-zone-home/#tab_annual-%20reviews-(covid-19-advice)


 

 

 

 

 

Confer with parents on plans for induction on return to school. Pupils with SEND
may need specific individualised induction plans.
https://sendmatters.co.uk/2020/05/10/how-to-ensure-effective-parent-school-
partnership-when-schools-reopen/.

Invite pupils with SEND and those who are known to need special consideration for
other reasons (such as family trauma or bereavement) to visit the school with their
parents or carers. These visits should be undertaken on an individual basis, by
appointment. There might be an opportunity for the family to meet the Head of Year
/ SENCO / class teacher as appropriate.

Provide guidance for parents as to how pupils’ specific needs will be met on their
return to school. Make reference to the strategies that are known to work for
individuals.

Consult with parents and pupils over any adaptation to EHCPs and IEPs. The
changes may include reference to social distancing and hygiene measures.

Consider staggered starts for key children.

Use signage and symbols in classes and around the school to support pupils in
understanding social distancing.

Don’t instruct children not to hug or frighten them when they run to you to hug you
(as they will). Instead, teach them alternatives such as blowing a kiss, a no-touch
greeting from around the world such as ‘Namaste’ and the proven power of self-
hugging. https://www.independentthinking.co.uk/blog/posts/2020/may/let-the-
children-heal-you/.

Encourage pupils to follow a timetable for hand washing. This may include hand
washing on arrival at school and at hourly intervals or between activities.

Check that the timetables of teachers and support staff align with those of pupils
with SEND. Consider how adjustments will be made if some staff are not in school
during phased reopening.

Consider additional training needs of staff.
http://birminghameducationsupportservices.co.uk/Page/17067.

Consider how leaders will check on the quality and impact of SEND provision. For
example, how will leaders ensure continuity and progression in learning and support
across intervention delivery, class based work and home learning?

How will leaders ensure EHCP and IEP/PSP targets are addressed effectively?
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https://sendmatters.co.uk/2020/05/10/how-to-ensure-effective-parent-school-partnership-when-schools-reopen/
https://www.independentthinking.co.uk/blog/posts/2020/may/let-the-children-heal-you/
http://birminghameducationsupportservices.co.uk/Page/17067


 

 

 

 

 

Government recommended online education resources -
https://www.gov.uk/government/publications/coronavirus-covid-19-online-
education-resources/coronavirus-covid-19-list-of-online-education-resources-
for-home-education#special-educational-needs-and-disabilities-send.

How will SENCO time be organised to minimise the risk of spreading infection if the
SENCO works across more than 1 school? 

1:1 staff may require PPE equipment.

Encourage children to share what they did during lockdown and special moments
that are important to them. Avoid making assumptions about what we think it may
have been like for them.

This video shows how to provide comfort and regulation during social distancing.
https://www.traumainformedschools.co.uk/resources.

Develop as a team carefully thought out ways of working that empower children and
adults to manage the environment and interactions without fear. e.g. A shared
script- “we’re all washing our hands before snack” “we put the bricks away at the
end of the day”. Use this language across the day consistently as a team to
reinforce a sense of community.

Encourage slow and quiet times for children to work on emotional or self-regulation.
Stretching and breathing sessions, being still and quiet with relaxing music, walks
in the outdoor environment and other soothing experiences could all be useful.

Consider ways of children being able to be part of a ‘team’ to promote a sense of
togetherness and belonging. Joint activities encourage collaboration and nurture a
sense of collective success.

Children are given time to express and explore their feelings. This does not need a
set time, adults are ready to respond as and when children need to be listened to.
They are encouraged to talk about their experiences at home. 

Examples of children’s home learning is displayed in their new learning spaces to
celebrate and show a sense of continuity.

Prioritise and plan for hellos and goodbyes to support separation anxiety. This may
mean staggering start times. Plan carefully and thoughtfully to consider the needs
of all children and adults as they drop off/pick up. Work together with families to
find ways to welcome, greet and say goodbye.

  

 

https://www.reachoutasc.com/resources/transition-to-new-class.
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https://www.gov.uk/government/publications/coronavirus-covid-19-online-education-resources/online-science-pe-wellbeing-and-send-resources-for-home-education#special-educational-needs-and-disabilities-send
https://www.traumainformedschools.co.uk/resources
https://www.reachoutasc.com/resources/transition-to-new-class


 

 

 

 

 

Plan something interesting as a greeting e.g. a bubble machine, an invitation to join
in with something e.g. a picture of someone in their group to find as they go through
the door.

Make routines feel consistent and safe, so that children can develop a sense of
confidence and control. Develop routines that are calm and unrushed.

Plan routines and self-chosen play opportunities that offer unrushed time for
conversation, connection and time to make sense of their experiences.

Stories, songs and rhymes will support a sense of coming together, relaxation and
fun whilst being an important tool for language development.

  

 

 

 

 
 
Highlights from the Guidance:
 
The DFE have amended some aspects of the regulations on education, health and care
needs assessments. There is more flexibility in responding to the demands placed on
them by COVID 19. The amendments mostly relate to the timings of processes of EHC
needs assessments and plans, up until Sept 2020. 
 
https://www.gov.uk/government/publications/changes-to-the-law-on-education-
health-and-care-needs- assessments-and-plans-due-to-coronavirus.
 
The modification enables LA and health commissioning bodies to arrange reasonable
alternatives to the usual service during the outbreak, such as by delivering therapies
remotely, or using video.
 
Useful resources to support learning and understanding about the virus: 
              
https://firstaidforlife.org.uk/how-to-support-children-with-send-through-the-covid-
19-
lockdown/ -advice on educating children and parents about the virus and health and
safety measures.
              
https://carolgraysocialstories.com/wp-content/uploads/2020/03/Pandemics-and-
the-Coronavirus.pdf - a story to  explain  Coronavirus to children with autism.
 
https://www.place2be.org.uk/coronavirus - advice from a children’s mental health
charity that provides counselling and mental health support and training in UK school.
 
https://councilfordisabledchildren.org.uk/help-resources/resources/ - resources to
support learning for children and young people with SEND.
           
https://bep.education/inclusion/resources/send-support/.
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https://www.gov.uk/government/publications/changes-to-the-law-on-education-health-and-care-needs-assessments-and-plans-due-to-coronavirus
https://firstaidforlife.org.uk/how-to-support-children-with-send-through-the-covid-19-lockdown/
https://firstaidforlife.org.uk/how-to-support-children-with-send-through-the-covid-19-lockdown/
https://carolgraysocialstories.com/wp-content/uploads/2020/03/Pandemics-and-the-Coronavirus.pdf
https://www.place2be.org.uk/coronavirus
https://councilfordisabledchildren.org.uk/help-resources/resources
https://bep.education/inclusion/resources/send-support/


 

Review official new intake list provided – any surprises? – children missing?
Gather Key Contact information.

Virtual meetings between Nursery and Reception teachers.

Build in time for staff to review processes and procedures, ask questions and raise
any concerns in advance.

Consider staggered intakes.

For continuity, consider placing experienced staff in the EYFS.

Nursery staff could spend time in primary school during the first few weeks of
induction.

Read Guidance notes and complete the Early Years Transition Form
https://bep.education/performance-and-standards/resources/transition-
support/.

Reception Baseline Assessment - NB: The reception baseline assessment has
been postponed until Autumn 2021.

Consider how you will ensure that all staff are aware of the risk assessments and
their responsibilities in mitigating risk. This includes the provision of training for
staff (remotely or on return to school) with regards to risk management.

 

      

 

 

 

 

 

 

 

 

What information do
settings need and  how

do they get it? 

What data is going to
 be useful? 

Will induction procedures need to 
change/ be adapted?  

What if school doesn’t
 open as normal?

15

https://bep.education/performance-and-standards/resources/transition-support/


 

 

 

 

 

Agree the policy and procedures for dealing with confirmed and suspected COVID-
19 cases.

Consider how you will communicate the policy and procedures to key stakeholders
(staff, pupils, parents).

Consider how you will support staff who are new to the school. Induction may be
undertaken online and/or in school, maintaining guidelines to minimise risk of
infection.

It is important that all staff and pupils are clear about their responsibilities in
maintaining cleanliness and hygiene.

A staff handbook may be useful to support all staff in understanding what is
required of them, in terms of policies and procedures. Staff will need training in
implementing revisions to policies. In particular, they will need to be fully aware of
the requirements for:  

Infection control. 
Fire safety and evacuation procedures. 
Constructive behaviour management.
Safeguarding. 
Mental health and well-being. 
Risk management.

Schedule reviews of risk assessment(s) and amend as necessary.

It may be possible for groups (currently, never larger than 15 in size) to undertake
transition visits. The visitor groups would need to be ‘home groups’ so that only
children who are spending time together in their own setting or school would make
the visit together to their new primary.

Consider whether you can utilise outdoor space to support movement around
school.

Additional rooms could be needed for isolation, if children or staff become
symptomatic during the day. Ideally, rooms need access to toilet and washing
facilities. What are your procedures for PPE if caring for a symptomatic young child
and what hygiene procedures will be implemented, have you shared this with
parents?

Parents need to be fully briefed and aware of the health and safety arrangements
before pupils start back at school. They will need to keep their children at home if
anyone in the household has symptoms of COVID 19.
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Parents will need to check daily that their children are not displaying any symptoms
before they leave home for school.

Reflect on the Five to Thrive themes in the environment: Talk, Play, Respond,
Relax, and Cuddle. (Whilst the fifth theme ‘Cuddle’ cannot be explicitly encouraged
at this time, there are safe ways to help children feel emotionally close to staff and
provide emotional in in a socially distanced way).

Children under 2 years need 3.5 metres squared per child.

2 year olds need 2.5 metres squared per child.

Children aged 3 to 5 years need 2.3 metres squared per child.

Public Health advice is to remove all soft toys, and any toys that are hard to clean,
such as those with intricate parts. Sand pits should not be used at this time.

Keeping group sizes to a maximum of 8 children, while adhering to EYFS ratios, is
preferable so groups are as small as possible.

The priorities at this time are helping young children to adapt to their new routines
and supporting children to settle back into the setting, especially where there have
been staffing changes.

Continuing to support their early language and communication skills is essential.

Children who have had limited opportunities for exercise should be encouraged to
exert themselves physically.

Providers are expected to ensure that there are no more than 15 children in a group
in early years settings.

Settings should prioritise vulnerable children and children of critical workers, then 3
and 4 year olds, in particular those who will be transitioning to reception in
September, followed by younger age groups.

   

 

 
 
Highlights from the Guidance
 

 

 

 

 

 

 

 

 

 

 
 
 
 
 

17



 

What proportion of pupils and staff can you realistically accommodate to manage
social distancing requirements around the school and in lessons?

Schools may decide to shorten the school day in order to reduce social times and
allow for additional cleaning each day.

Pupils attend for whole days for part of the week.

Pupils attend for whole weeks on weekly rotas.

Targeted pupils attend full-time; all other pupils attend part-time and also access
remote learning.

Consider how will you support working families including keyworkers.

Start and end times may be staggered in order to lessen pressure at entrance and
exit points.

Ensure up-to-date safeguarding information is clearly displayed around school.

Include safeguarding in staff induction.

Undertake safeguarding risk assessments for vulnerable pupils.

Is it possible to extend EHCPs for pupils who have them, to include home tutoring?

 

 

 

 

 

 

 

 

 

 

 

 

What if all the children 
can’t start at 

the same time? 

How will you phase in
 more pupils?

What about pupils who are not 
able to come to school

 in the long term? 

How are you planning to
 organise classes?

18



 

 

 

 

 

Establish a process to identify the staff that are available and staff that are
unavailable.

What is the impact of staff who are self-isolating or shielding?

Consider staff availability and how school-based learning will interface with home-
based learning. Are there sufficient staff, both in school and working remotely, to
maintain quality learning in both contexts?

Consider how you will organise staffing to ensure quality home learning continues
as pupils are phased into school. This may vary according to whether subject
specialists are in school or teaching remotely.

Consider mechanisms for recording staff absence, particularly in cases of COVID
19. How will you track returns to work?

Teaching staff have timetables and curriculum planning for their teaching groups.
(Avoid group work that is not socially distanced. Avoid sharing physical resources.
Avoid collecting in paper/books from pupils).

Consider whether a higher adult-to-child ratio is needed for the youngest children to
support distancing and hygiene.

Ensure good communication between the school office and school kitchen around
which pupils will be present to eat lunch on which days.

Explore options for supporting families who are struggling with food poverty,
drawing on Early Help Support services.

Consider the use of coverings, such as tabards, that could be washed at home or in
school. This may be useful for early years in particular.

Food served to pupils in the dining hall rather than pupils forming queues.

Consider the utilisation of other spaces around school.

Consider providing grab bags for delivery to classrooms.

Provide guidance for children bringing their own food into school. Use of paper
bags rather than lunchboxes.

Eating lunch in classrooms, which could be cleaned by on-site cleaning staff (who
need to be equipped with appropriate PPE).
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Consider keeping children in their nursery groupings, so they can transfer with
familiar peers. (especially if ‘bubbles’ are continued into September).

Film “master classes” to share with parents/carers to explain what and how children
will be learning.
https://www.bristolearlyyears.org.uk/early-learning/home-learning/

Send the family a postcard (perhaps a photo of the room they can expect to see
upon return) telling them how excited you are to welcome them back and committed
to the upkeep of a safe environment.

Provide a named individual bag or box for each child’s personal resources.

Provide a strong sense of belonging for each ‘group/bubble’ with their ‘areas’
clearly defined, both inside and out.

If physical barriers are required to separate ‘groups/bubbles’ make these as
unintimidating as possible and use a consistent design so that children always know
where they can go. 

Visual aids are used to support children attending the setting to prepare for and
manage the transition. This will support independence, familiarity and a sense of
belonging on transfer to a new environment. Examples include visual time tables;
now and next boards; photo books of specific school environments/staff. Liaison
with the sending setting will support consistency.

 

 

 

    

      

 

 
 
·       
Highlights from the Guidance
 
Do you have sufficient staff to cover safeguarding operationally? (Be prepared for an
increase in disclosures and referrals.) Are the DSL or Deputy DSLs on site? Are there
arrangements with other schools/MAT/LA in the event that the DSL is absent?
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https://www.bristolearlyyears.org.uk/early-learning/home-learning/
https://www.widgit.com/resources/popular-topics/back-to-school-june/index.htm


 

The Principles of the Early Years Foundation Stage remain statutory, as do the
Characteristics of Effective Teaching and Learning. This means we still have
structure, and still can work toward these goals. It isn’t going to be easy to work
within stripped back environments. Keep an open mind, smile, talk, sing and above
all, play. You will be amazed by how much you and the children will achieve.

Effective Learning. It is important for the next teacher to know what a child can do
and what their learning priorities are. Children will have learnt at home. Learning
does not stop when a child is not in school. Children learn from their parents too. It
is a partnership.

To find out how a child is emotionally- emotional wellbeing.
To discover their current interests and motivations.
To inform planning – in the moment, daily, weekly.
To inform transitions to the next setting, year group or room.
Monitoring – of a child’s progress and to identify strengths, gaps in their learning. 
Monitor provision and practice.

Any gaps in learning are assessed and addressed.

Gains in learning are taken into account. Consider how you will design the
curriculum so as not to demotivate pupils who have made progress during home
learning, while supporting those who need additional help.

   

 

 
·       
What is the PURPOSE of assessment at this time?
 

 
 

 

 

 

.

 

What curriculum will pupils 
follow when they

first return and subsequently? 

How will you balance the 
curriculum taught in school 

with distance  learning 
to ensure quality and continuity?
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Consider what adaptations will need to be made to curriculum planning to ensure:
EYFS  is covered and pupils’ experiences in school are balanced with home
learning to provide progression and continuity in learning.

Consider whether you will offer all subjects or focus on specific subjects in school.
Consider the position regarding subjects that need shared specialist equipment
and/or practical apparatus (physical development, knowledge and understanding of
the world, computing). Will these subjects be delivered in school?

Who will undertake gaps analysis? Consider focusing on those pupils who may
have had limited or no access to IT, those who were finding learning difficult
beforehand (if you have a nursery) and pupils who are new to the school.

A special timetable may be needed, particularly if splitting classes. How will this
timetable be constructed and communicated to pupils and staff?

There will be a huge range of learning experiences for children during the outbreak.
We will need to respond to what children have learnt, not what we expected them to
have learnt, and what they may have forgotten. Although not required to report on,
we will need to know where children are in relation to national requirements and key
points in learning and development.

Tune into children’s levels of confidence to support their independent reading skills.
Seek out and share a child’s reading experiences with their family in a positive and
encouraging way.

 

 

  

     

   

   
 
 

Highlights from the Guidance
 

Settings should use reasonable endeavours to deliver the EYFS learning and
development requirements as far as possible in the current circumstances, as set out
in guidance on the temporary changes to the EYFS requirements in light of
Coronavirus. This means continuing to provide an environment that invites learning
across all 7 areas as far as is practicable during this time. Consider how stories,
singing and games can be used to help children to socialise and resettle into familiar
everyday routines. Plan how children can learn in age-appropriate ways about how they
can keep themselves safe, including regular handwashing and using tissues. Consider
how to encourage children to learn and practise these habits through games, songs
and repetition. Resources you may wish to use to help children learn are included
at Annex B.
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It is important to stress that this guidance is, in itself, a work in progress; as we all
learn from each other in this new context and research informed practice develops,
there will be many more great examples to share.
 
This is a new landscape and we are in it together, let us ensure that we work in
partnership with our families, communities and other schools and providers to support
our youngest learners to be resilient and have very best foundations on which to build,
whatever the future holds.
 
Birmingham Education Partnership would like to thank the Early Years Working Party
for their contibutions:
 
 

Sally Davies – Bloomsbury Nursery School
 

Valerie Daniels – Washwood Heath Nursery School
 

Fiona Hicks – Early Years and Childcare Service
 

Tracey Linton – Early Years and Childcare Service
 

Sally Leese – Castle Vale Nursery
 

Rosie Mason - Pupil and School Support
 

Nazma Meah – Aston and Nechells Pre- Schools
 

Ruth Murad – Montgomery/ Percy Shurmer Academies
 

Paulette Osborne MBE – Birmingham Education Partnership
 

Catherine Payne – Early Years Inclusion Support
 

Claire Williams – Bournville Village Primary
 
 
 

Special thank you to Bloomsbury Nursery School for kindly allowing us to use
their photographs.
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3.69. Records must be easily accessible and available (with prior agreement from
Ofsted or the childminder agency with which they are registered, these may be kept
securely off the premises). Confidential information and records about staff and
children must be held securely and only accessible and available to those who have
a right or professional need to see them. Providers must be aware of their
responsibilities under the Data Protection Act (DPA) 1998 and where relevant the
Freedom of Information Act 2000.

3.70. Providers must ensure that all staff understand the need to protect the privacy
of the children in their care as well the legal requirements that exist to ensure that
information relating to the child is handled in a way that ensures confidentiality.
Parents and/or carers must be given access to all records about their child,
provided that no relevant exemptions apply to their disclosure under the DPA55.

3.71. Records relating to individual children must be retained for a reasonable
period of time after they have left the provision.

Article 5(1) requires that personal data shall be:
“(a) processed lawfully, fairly and in a transparent manner in relation to
individuals (‘lawfulness, fairness and transparency’);

(b) collected for specified, explicit and legitimate purposes and not further
processed in a manner that is incompatible with those purposes; further
processing for archiving purposes in the public interest, scientific or historical
research purposes or statistical purposes shall not be considered to be
incompatible with the initial purposes (‘purpose limitation’);

Data protection and GDPR
 
Providers would need explicit informed consent. The EYFS (2017) states:
 

   

 

 
 
Providers sharing data should be reminded to gain parental consent in line with their
schools/settings Data Protection Policy. The Data Protection Act (2019) states that:
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(c) adequate, relevant and limited to what is necessary in relation to the
purposes for which they are processed (‘data minimisation’);

(d) accurate and, here necessary, kept up to date; every reasonable step must
be taken to ensure that personal data that are inaccurate, having regard to the
purposes for which they are processed, are erased or rectified without delay
(‘accuracy’);

(e) kept in a form which permits identification of data subjects for no longer than
is necessary for the purposes for which the personal data are processed;
personal data may be stored for longer periods insofar as the personal data will
be processed solely for archiving purposes in the public interest, scientific or
historical research purposes or statistical purposes subject to implementation of
the appropriate technical and organisational measures required by the GDPR in
order to safeguard the rights and freedoms of individuals (‘storage limitation’);

(f) processed in a manner that ensures appropriate security of the personal
data, including protection against unauthorised or unlawful processing and
against accidental loss, destruction or damage, using appropriate technical or
organisational measures (‘integrity and confidentiality’).”
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Latest guidelines.

https://www.gov.uk/government/collections/early-years-and-childcare-
coronavirus-covid-19.

Every Mind Matters guidance - supporting children's mental health and well-being.

Resources to support teachers and parents/carers  -
https://www.traumainformedschools.co.uk.  

Trauma informed teaching strategies  -
http://www.ascd.org/publications/educational_leadership/oct19/vol77/num02/T
rauma-Informed_Teaching_Strategies.aspx.

Mentally healthy schools.

Save the Children page gives parents and families some ideas for families on how
to relax at home - https://www.savethechildren.org.uk/what-we-do/coronavirus-
information-advice.

Anna Freud National centre for Children and Families  -
https://www.annafreud.org/schools-and-colleges/resources/managing-
unexpected-endings-and-transitions/.

Strengthening child's emotional intelligence.

What Survival Looks Like at Home.

https://www.gov.uk/government/publications/what-parents-and-carers-need-
to-know-about-early-years-providers-schools-and-colleges-during-the-
coronavirus-covid-19-outbreak.

 
The following links have been gathered to support this guidance further, but this
is not an exhaustive list.
 
Government Guidance
 

 

 

 
 
Reltionships & emotional wellbeing
 
Advice for professionals
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https://www.gov.uk/coronavirus
https://www.gov.uk/government/collections/early-years-and-childcare-coronavirus-covid-19
https://www.nhs.uk/oneyou/every-mind-matters/?WT.tsrc=Search&WT.mc_id=MentalHealthGeneric&gclid=EAIaIQobChMIhoLJycSS6gIVzOvtCh1dhQGuEAAYAiAAEgKty_D_BwE
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https://www.traumainformedschools.co.uk/
https://www.traumainformedschools.co.uk/
http://www.ascd.org/publications/educational_leadership/oct19/vol77/num02/Trauma-Informed_Teaching_Strategies.aspx
http://www.ascd.org/publications/educational_leadership/oct19/vol77/num02/Trauma-Informed_Teaching_Strategies.aspx
http://www.ascd.org/publications/educational_leadership/oct19/vol77/num02/Trauma-Informed_Teaching_Strategies.aspx
https://www.mentallyhealthyschools.org.uk/
https://www.savethechildren.org.uk/what-we-do/coronavirus-information-advice
https://www.annafreud.org/schools-and-colleges/resources/managing-unexpected-endings-and-transitions/
https://www.gottman.com/blog/strengthen-childs-emotional-intelligence/
https://beaconhouse.org.uk/wp-content/uploads/2019/09/What-Survival-Looks-Like-At-Home.pdf
https://www.gov.uk/government/publications/what-parents-and-carers-need-to-know-about-early-years-providers-schools-and-colleges-during-the-coronavirus-covid-19-outbreak


 

 

 

 

 

YouTube talk by Bessel Van Der Kolk  -  https://www.youtube.com/watch?
v=53RX2ESIqsM.

The PACE (playful, accepting, curious, empathic) approach.

Bereavement support – British Psychological Society.

Development Matters.

Bristol Early Years Assessment for Learning Guidance – Go down to the useful
resources section.

Differentiated Early Years Outcome document.

NC Programmes of study KS1.

Free Open University course - Listening to young children: supporting transition  -
https://www.open.edu/openlearn/education-development/listening-young-
children-supporting-transition/content-section-0?active-tab=description-tab.

Current changes (relating to Covd-19) to the EYFS and the expectations of
curriculum delivery and assessment.

Supporting children and young people with SEND as schools and collages prepare
for wider opening  -  https://www.gov.uk/government/publications/coronavirus-
covid-19-send-risk-assessment-guidance.

Reopening with Trauma-Informed Practice  -  https://www.youtube.com/watch?
v=QTwYynVwyvs.

 

 

 

 
 
Assessment and transition information
 

 

 

 

 

 

 
 
SEND
 

 
 
Reopening with trauma informed practice
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https://www.youtube.com/watch?v=53RX2ESIqsM
https://3gjb993i3yk5b587o4gvsboz-wpengine.netdna-ssl.com/wp-content/uploads/dan-hughes-PACE-model.pdf
https://www.bps.org.uk/news-and-policy/supporting-each-other-through-loss-and-bereavement
https://www.early-education.org.uk/development-matters
https://www.bristolearlyyears.org.uk/early-learning/assessment-and-transition/
https://www.bristol.gov.uk/documents/1199298/1225907/Differentiated+Early+Years+Outcomes/46f5b789-a09b-4476-80bd-fa7e9f9e9600
https://www.gov.uk/government/publications/national-curriculum-in-england-framework-for-key-stages-1-to-4
https://www.open.edu/openlearn/education-development/listening-young-children-supporting-transition/content-section-0?active-tab=description-tab
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2/early-years-foundation-stage-coronavirus-disapplications
https://www.gov.uk/government/publications/coronavirus-covid-19-send-risk-assessment-guidance
https://www.youtube.com/watch?v=QTwYynVwyvs


 

 

 

 

 

Parent/carer guidance about returning to nursery  - 
 https://www.annafreud.org/media/11655/early-years-pc-2205.pdf.

Coronavirus from the perspective of a baby or young child  -
https://www.annafreud.org/insights/blogs/2020/04/coronavirus-4-from-the-
perspective-of-a-baby-or-young-child/.

Suggested books  -  https://www.booktrust.org.uk/booklists/c/calming-
mindfulness/.

Story about worries  -  https://en.calameo.com/read/000777721945cfe5bb9cc?
authid=Xu9pcOzU3TQx.

Connecting
https://highscope.org/wp-
content/uploads/2018/11/HSActiveLearner_2018Fall_sample.pdf.
https://www.teachearlyyears.com/images/uploads/article/Reception_Story_
scribing.pdf.
https://www.booktrust.org.uk/booklists/t/picture-books-to-help-you-talk-
about-tough-topics/.

Barry Carpenter, Professor of Mental Health in Education, Oxford Brookes
University - Recovery Curriculum  - 
 https://www.evidenceforlearning.net/recoverycurriculum/.

How to apply the Leuven Scales in practice  - 
 https://famly.co/blog/management/leuven-scales/.

Tes - Four weeks back in Denmark Primary Schools  -
https://www.tes.com/news/coronavirus-reopening-lockdown-denmark-
international-school-closure.

Nancy Stewart Interview:The Characteristics of Effective Learning  -
https://famly.co/blog/management/nancy-stewart-interview-the-
characteristics-of-effective-learning-famly/.

Bristol Early Years resources and support with Home Learning  - 
 https://www.bristolearlyyears.org.uk/early-learning/home-learning/.

A guide for parents/carers on transition to Year 1 and curriculum/provision - blog by
Julie Fisher  -  https://www.early-education.org.uk/news/guest-blog-time-key-
stage-1-developmentally-appropriate-julie-fisher.
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https://www.annafreud.org/media/11655/early-years-pc-2205.pdf
https://www.annafreud.org/insights/blogs/2020/04/coronavirus-4-from-the-perspective-of-a-baby-or-young-child/
https://www.booktrust.org.uk/booklists/c/calming-mindfulness/
https://en.calameo.com/read/000777721945cfe5bb9cc?authid=Xu9pcOzU3TQx
https://highscope.org/wp-content/uploads/2018/11/HSActiveLearner_2018Fall_sample.pdf
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https://www.tes.com/news/coronavirus-reopening-lockdown-denmark-international-school-closure
https://famly.co/blog/management/nancy-stewart-interview-the-characteristics-of-effective-learning-famly/
https://www.bristolearlyyears.org.uk/early-learning/home-learning/
https://www.bristolearlyyears.org.uk/early-learning/home-learning/
https://www.early-education.org.uk/news/guest-blog-time-key-stage-1-developmentally-appropriate-julie-fisher


 

 

 

 

 

A book by Anna Ephgrave - Year One in Action: A Month-by-Month Guide to Taking
Early Years Pedagogy into KS1  -  https://www.routledge.com/Year-One-in-
Action-A-month-by-month-guide-to-taking-Early-Years-
pedagogy/Ephgrave/p/book/9781138639256.

The Gottman Institiute - An introduction to Emotion Coaching  - 
 https://www.gottman.com/blog/an-introduction-to-emotion-coaching/.

The Gottman Institute - How to strengthen you child's emotional intelligence  - 
 https://www.gottman.com/blog/strengthen-childs-emotional-intelligence/.

29 reasons why play is so important during times of stress  - 
 https://www.playgroundequipment.com/image/data/play-important-times-
crisis-stress-3.png.

Blog: A once in a lifetime opportunity, by Kathryn Solly  -  https://www.early-
education.org.uk/news/guest-blog-once-lifetime-opportunity-kathryn-solly.

Meshguides: Early education in Emergencies  - 
 http://meshguides.org/guides/node/1343?n=1294.

Playgroup songs and rhymes  -  http://www.real-online.group.shef.ac.uk/orim-in-
wf13-boothroyd-songs-rhymes.html.

ORIM – supporting parents  -  https://www.youtube.com/watch?
v=_Y8AwbAebL0&feature=youtu.be.

Debra Laxton and the University of Chichester have produced A parent’s guide to
promoting early learning and development at home (0-5 years) supporting
families during the Coronavirus pandemic. It is an extensive and helpful family
booklet resource recently published.

Seven Stories Black stories matter list.  
The National Literacy Trust Black lives matter book lists.
Hair love is a book by Matthew A Cherry which was also made into his superb
Oscar-winning animated short film – a must watch! 
5 influential black men and women who shaped Britain and Inspirational
female role models from black history.

 

 

 

 

 

 

 

 

 

 
Books can empower us to talk about people of colour, diversity and racism with
young children.
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https://www.sevenstories.org.uk/learning/books-and-resources/black-stories-matter
https://literacytrust.org.uk/resources/black-lives-matter-book-lists-ages-0-16/
https://www.penguin.co.uk/books/314/314320/hair-love/9780241406427.html
https://www.penguin.co.uk/articles/children/2019/oct/influential-black-men-and-women-who-shaped-britain.html


Washing hands and hygiene

 

 

 

 

 

 
Using visuals alongside will also help remind your child of the process and will help
develop their independence.

Dressing and undressing

Can your child recognise their own coat and shoes? 
Can they put their coat on, but may need with zips or fastenings? 
Can they push their foot into their shoe, but may need help with fastening? 
Can they hang up their coat on a coat peg? 

 
Dressing and undressing themselves will help your child develop their confidence,
independence and motor skills.
 

 
These are skills that can be practiced at home before going to school. Build up in small
steps, with consistent simple prompts.
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Children with additional needs can’t always communicate so you can’t rely on their
signals to tell you when they’re ready to potty train. Knowing how often your child
goes for a wee or poo will really help. You can then create a potty or toilet routine
based on the information in the chart.
It’s important that your child feels relaxed, comfortable and secure about using a
toilet or potty. If you start with the toilet you should use a footstool to help your
child feel confident and safe.
Drink plenty: Make sure your child is having 6-8 drinks of water-based fluid a day to
help keep their bowel and bladder healthy.
Check for constipation: Your child should poo at least four times a week and the
poo should be soft and easy to pass.
Use easy clothing: Clothes that are easy to pull up and down are the best. Choose
clothes that are easy to wash and dry.
Get into a routine: Don't ask your child if they need a wee or a poo as they might
not know what this is to begin with. Call it 'potty time' or 'toilet time' and go every
couple of hours.
Keep it short: Don't let them sit for too long on the potty or toilet, two or three
minutes is fine. Keep some toys handy to occupy them while they sit.
Encourage boys to sit down to wee: They might also need a poo and sitting down
will help them to go. They may empty their bladder better sitting down too.
Give lots of praise: For each little step like sitting on the potty, washing hands and
getting dressed. Rewards are a good incentive – make them small and instant, like
a sticker.
Be patient: It may take some time to learn, so don’t be surprised if there are lots of
accidents to start with. You might decide your child isn’t ready, in which case stop
and have another go in a few weeks.

Potty training children with additional needs can be done in much the same way as
teaching a child without additional needs. The ERIC guidance advises;
 

 
Using visuals alongside will also help remind your child of the process and will help
develop their independence.

Potty Training
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Eating a hot meal or packed lunch is an important skill for school. Encourage your child
to use at least a spoon for hot meals and then move on to a child sized knife and fork.
Aim to sit and eat your meal with them at the same time so that you can support the
social interaction and model using the cutlery.
 
Packed lunches can be encouraged by having picnics in the garden or frontroom,
encouraging your child to eat savoury items before fruit or yoghurt. Encouraging these
skills will support children develop independence, help to teach them how to have
awareness of their bodies and how to be healthy. They are also working on fine motor
skills and hand-eye coordination as they eat.  Fine motor skills are important for later
holding pencils or tools. 

Eating

 

https://www.eric.org.uk/early-years-and-education-professionals
https://contact.org.uk/media/1157828/potty_toilet_training.pdf

https://cerebra.org.uk/download/sleep-a-guide-for-parents/
https://contact.org.uk/media/1183103/helping_your_child_sleep.pdf

https://contact.org.uk/media/1179454/feeding_and_eating.pdf

Sources of support available to help you to help your child:
 
 Toileting  - 

 
Sleep  -  

 
Feeding and Eating
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Routine is very important to help children feel secure and to support their
understanding. Having a consistent routine at home that is supported by a visual
timeline will help children. The reception class is also likely to use a visual timeline, so
by introducing your child to the same pictures, they will be more independent and
reassured when they start.

 

 

Routine

 

Introduce new uniform, bags, shoes etc.
Walk past the new building as part of your daily routine.        
Introduce a countdown calendar for 2 weeks before the start date, you can add all
the exciting’ things which will happen and let your child cross off the days.

As you get closer to the date that your child is due to start a new setting, you begin to
adjust to a new routine.
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Rolling a ball between each other stating “Mummy’s turn" and as you roll it "Henry’s
turn”. Blowing bubbles “Molly’s turn to pop.” Blow some more saying “Daddy’s turn
to pop”.

Put all the pieces of a favourite jigsaw into a bag and ‘take turns’ with your child to
pull one out saying “Henry’s turn” then “Mummy’s turn” until the puzzle is complete. 
Use a 6/8 piece puzzle so the child doesn’t have to wait too long for their turn.

When playing cars, play alongside your child with a different car. After a few
minutes ask “Molly can Daddy share your car? You have this one and I will have
that one”.

Playing together and sharing are really good skills to practice with your child before
they go to school, particularly if they find interactions difficult or have spent a long time
away from other children. If the new school has photos on its website, or if you have
been given a photobook, you can look at the pictures with your child – the rooms, the
activities and the toys. Communicate with your child using these visuals to help them
anticipate playing with new friends with these new activities.
 
A few ways to practice turn taking:
 

 

 

 

Playing together and sharing
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Using visuals for transitions, to encourage choice making and to support activities
will help with this.
Being consistent with language that you model will help children learn new words,
Makaton signs or PECS symbols.
Join the child in what they are choosing to play with and follow their lead. Watching,
copying and responding will help develop key interaction skills.
Provide reasons to communicate whenever you can. Leave gaps for them to fill and
provide choices for them to communicate. ‘Ready, steady…….’ games are great for
this, and holding out and labelling a choice of two snacks or toys is a good way to
encourage communication.
Support good listening skills, for example:

Being outside and stopping to label what you can hear.
Clapping  syllables of names and words.

Communication skills are important whatever stage your child is at and whatever their
preferred mode of communication. Being able to express their worries or frustrations,
being able to follow instructions, keeping safe and showing what they want or like will
all help them to settle successfully. Ensuring that the receiving setting knows the best
way to understand your child and to help them understand is essential. Continue to
develop their skills before they start by;
 

 

 

 

 

 

Communication skills

 

 

 
Encourage whole body listening, providing 
sensory support such as fiddle toys if needed.
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Helping your child to develop the communication skills they need to be able to label
and express their emotions. The adults in their new setting will be learning how to
understand them.
Helping your child to prepare for their new school day by putting in place regular
routines with visual supports. The new setting will be adjusting their routines and
environment to welcome them.
Helping your child to play, share and take-turns so that they can look forward to
making new friends. The new setting will be putting in place support to help them
with this if they find it difficult.
Helping your child to know what to expect by looking at simple social stories with
them. These will show them what their classroom will be like, what things will be the
same, what things will be different and what they need to try and do. Most
importantly it will reassure them that it will be fun and that they will be going home
at the end of the day.

Relationships and well-being are at the centre of any successful transition. Many
children and their families will be feeling anxious about what to expect and the more
that we can provide security and reassurance, the better our emotional
wellbeing. Building trusting relationships with new adults and children, who understand
our needs, value our strengths and show interest in our favourite things will give
children a sense of belonging and security. By showing them what to expect and how to
enjoy it, they will be able to develop trust and enjoy the next stage of their learning.
 
 
Support this by:
 

 
 
 

 

 

 

Relationships and Well-being
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Useful strategies to support children, using some play therapy approaches
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