
Synopsis of Reciprocal Reading and its use in school to 

school support  

 

The key issues relating to end of key stage readers who fail to reach the expected level: 

• They are over-reliant on a limited range of reading strategies, e.g. picture clues and sounding out 

• Can retrieve literal information from a text, but have not developed more advanced reading 

skills e.g. inference and deduction 

• Rarely read for pleasure 

• Over-rely on adult support 

What is Reciprocal Reading and how can it help? 

o It teaches the key strategies of reading. 

o Extends reading for meaning.  

o Develops comprehension across texts and across the curriculum.  

o Encourages children to talk. 

o Develops ‘real’ readers.  

o Supports the 2014 curriculum on word recognition and comprehension 

There are four key stages to reciprocal reading which reflect the process of ‘real’ readers 

1. Predicting  

As a small group, look at the cover, images, captions etc and discuss any background knowledge, 

look at the first line or the title. Discuss the possible text themes. (Key focus here is prediction 2e 

and inference 2d).  

Read the section of text – for children who can read fluently (upper right and lower right quadrant 

on the Simple View of Reading by Gough and Tunmer 1986)  this can be carried out silently; for 

children who find the decoding tricky (upper left and lower left quadrant) this can be done as a 

group or the text can be read to them– see the simple view of reading below to identify these 

specific group needs.  

 

 

 



2. Clarifying 

Having read the section of text, children pick out words that need to be clarified in order to gain a 

better understanding – children look these up in dictionaries and discuss in detail.   

Words can be recorded on post- it notes to put on the working wall; this helps with clarification and 

understanding (key focus here is 2a words in context and 2g word choices). This key focus has been 

at the forefront, along with retrieval and inference in the most recent SAT tests.  

3. Questioning 

At this stage, questions are asked about the text and discussion takes place – not lead by the 

teacher. Children ask questions of the text and discuss the answers together. This can be supported 

with Blooms question stems and thinking dice (key focus here is 2b retrieval, 2h comparisons within 

the text, 2d inference).  

4. Summarising 

The lead for the session can summarise the passage that has been read using evidence to explain the 

summary (the focus here is 2c summarising the text).   

This process is then repeated with a different person taking the lead.  

Ideally, small group reading sessions last for approximately half an hour. The following day, the 

group will spend time either continuing to read the text as a group or will carry out a follow up task 

relating to the text.  

 

The research and evidence to support its use:  

Although there is an EEF research project currently under way on reciprocal reading, (results are due 

in August 2018) there is still evidence to support the benefits of using reciprocal reading as detailed 

below. 

The EEF Guidance Report on Improving Literacy in Key Stage 2 promotes the importance of teaching 

reading comprehension strategies through modelling and supported practice. From a ‘very 

extensive’ evidence basis they have detailed the following: 

“Reading comprehension can be improved by teaching specific strategies that pupils can apply both 

to monitor and overcome barriers to comprehension. These include: 

• prediction; • questioning; • clarifying; • summarising; • inference; and activating prior knowledge. 



The potential impact of these strategies is very high, but can be hard to achieve, since pupils are 

required to take greater responsibility for their own learning. The strategies should be described and 

modelled before pupils practise the strategies with feedback. Support should then be gradually 

reduced as pupils take increasing responsibility. Texts should be carefully selected to support the 

teaching of these strategies 

The key aspects listed above underpin the process of Reciprocal Reading.  

 

In addition to the findings related directly to comprehension from the EEF there is also extensive 

research related to the meta-cognition and self-regulation aspects of reciprocal reading.  

 

The importance of metacognitive strategies 

Kuhn defined metacognition as, "Enhancing (a) metacognitive awareness of what one believes and 

how one knows and (b) metastrategic control in application of the strategies that process new 

information". This awareness is developmental and lies on a continuum. Proficient readers use one 

or more metacognitive strategies to comprehend text. The use of such strategies has developed over 

time as the reader learns which ones are best suited to help in comprehension (Pressley, Wharton-

McDonald, Mistretta-Hampston, & Echevarria, 1998). 

 

In a study by Pressley et al. (1998) they found that children’s comprehension was not enhanced by 

merely reading more text. If the children used even one of the key strategies, for example 

summarising, comprehension was improved. If they were given the full range of strategies 

comprehension was greatly improved. 

 

 

 



Where and when has it been used by the CPTSA.  

This approach of teaching reading was first adopted by Colmore Junior School in 2015 following 

training me by Andy Taylor from FFT. The effectiveness of the approach and the impact it had on the 

reading results in 2016 lead me and my Key Stage 1 counterpart, Roy Dipple, both of us SLEs, at the 

teaching school, to roll out the approach to a range of schools we were supporting including Kitwell, 

Our Ladys, Rednal Hill and several other schools who have attended training on how to deliver and 

implement the approach.  

In addition to Key Stage 1 and 2 schools adopting the approach, there has also been training in using 

this approach at Hall Green Secondary School. This was delivered alongside training on the impact of 

the new curriculum on Key Stage 2 and how this has changed the expectations at the end of the key 

stage in English SPAG, reading and teacher assessment of writing.  

 

Why is it more effective than traditional guided reading and whole class comprehension? 

Guided reading focusses on listening to children read and the teacher generating questions to ask of 

pupils. Although this has its merits, the use of reciprocal reading really promotes the aspects of 

meta-cognition and self-regulation by pupils.  

Many schools in recent years have moved to teaching whole class comprehension sessions and have 

removed the small group reading sessions altogether. Reciprocal reading can, and is, used as a 

process for whole class comprehension; however, doing this alone would mean that differentiation 

would be difficult to implement effectively. There would also be concerns around the interaction of 

all pupils. In a small group of six, discussion is led by the children themselves – this process, as 

mentioned above, develops the real reader that we all want children to become.  

 

Ruth Bond 

SLE, English Lead Practitioner and English subject leader (SLT) 

Colmore Junior School  

 

 

 

 

 

 

 

 

 

 


